CHAPTER 4

Going to School
(Inclusive Education)

Goals for this Chapter
 To learn about the importance of inclusive education and legal rights of students.
 To learn about ways that families can participate in their child’s education, including the
development of a Special Education Plan (SEP).
 To learn about ways in which students can be included in the regular education system
and how this can be supported.

What You will Find in this Chapter
 Information about:
• The key features of inclusive education
• Legal rights and issues
• A checklist for preparing for your child to start school
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• The SEP process and family involvement
• Support for inclusive education
• Ways to address problems and concerns
 Worksheet 4 – Preparing For My Child’s SEP
 A List of Additional Resources
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Our Journey So Far
 Fifty years ago many children were prohibited from attending school because they had a
disability.
 From the late 1950s to mid 1980s, students with disabilities were educated in separate
schools and separate classrooms within schools.
 In 1986, the law in New Brunswick changed and provided a right for children with
disabilities to be educated in regular schools and learning environments (classrooms).
Since then, significant progress has been made in developing an inclusive education
system for all children.

Introduction
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This chapter aims to assist families who want to ensure that their children receive a high quality
education. It is based on the belief that a high quality education can best be achieved in an
inclusive setting where children with disabilities spend their days in neighbourhood schools and
in regular classes with students their own age. It is also based on years of experience that shows
that inclusive education, when done well, enables children and youth to gain self confidence, a
positive self image, and social behaviours, as well as the academic and other skills necessary to feel
valued and to be included in our communities.
Primarily, this chapter is about helping families understand what inclusive education is
about and how they can play important roles in helping their children have a quality inclusive
education. It also addresses legal issues, ways to think about and provide support for inclusion,
and offers suggestions to deal with problems and concerns that may arise from time to time.
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New Brunswick’s Inclusive Education System

Inclusive education
New Brunswick has an inclusive public education system.
is about looking at
Inclusive education is about looking at the ways our schools,
the ways our schools,
classrooms, programs and lessons are designed so that all
classrooms, programs
and lessons are designed
students can participate and learn. Inclusion is also about
so that all students can
finding different ways of teaching so that classrooms actively
participate and learn.
involve all students. It also means finding ways to develop
Inclusion is also about
friendships, relationships and mutual respect between all
finding different ways
students, and between students and teachers in the school.
of teaching so that
Inclusive education is not just for some students. Being
classrooms actively
included is not something that a child must be ready for. All
involve all students.
students are at all times ready to attend regular schools and
classrooms. Their participation is not something that must be
earned.
Inclusive education is a way of thinking about how to be creative to make our schools a place
where all students can participate. Creativity may mean teachers learning to teach in different
ways or designing their lessons so that all students can be involved.
As a value, inclusive education reflects the expectation that we want all of our children to be
appreciated and accepted throughout life.

Key Features of Successful Inclusive Education
Generally, inclusive education will be successful if these important features and practices are
followed:
• Accepting unconditionally all students into regular classes
and the life of the school.
• Providing as much support to students, teachers and
classrooms as necessary to ensure that all students can
participate in their schools and classes.
• Looking at all students at what they can do rather then what
they cannot do.
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IMPORTANT NOTE:
Some teachers,
principals, schools and
districts do a better
job than others in
making their schools
and classrooms truly
inclusive. In some
areas, students who
have certain types of
disabilities are still
segregated in separate
rooms, have different
lunch periods, and are
generally not included
with the school
community.

• Teachers and parents have high expectations of all students.
• Developing education goals according to each child’s
abilities. This means that students do not need to have the
same education goals in order to learn together in regular
classes.
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• Designing schools and classes in ways that help students learn and achieve to their fullest
potential (for example, by developing class time tables for allowing more individual
attention for all students).
• Having strong leadership for inclusion from school principals and other administrators.
• Having teachers who have knowledge about different ways of teaching so that students with
various abilities and strengths can learn together.
• Having principals, teachers, parents and others work together to determine the most
affective ways of providing a quality education in an inclusive environment.

Does Inclusive Education Mean That All Students
Should Never Leave Their Regular Classrooms?
Inclusive education means that all students are educated
in regular classrooms. It does not, however, mean that
Inclusive education means
individual students cannot leave the classroom for specific
that
all students are educated
reasons. For example, a child may require one-on-one
in regular classrooms. It does
assistance in a particular subject. This may or may not be
not, however, mean that
happening during regular class time. Some students may
individual students cannot
need to be outside of the regular classroom for longer
leave the classroom for
periods. Once schools are inclusive, serious thought
specific reasons.
is given to how often a student may be out of regular
classrooms and the reasons that this may be happening. It
does not mean that students with certain characteristics (for example, those who have disabilities)
are grouped together in separate classrooms for all or part of the school day.
For more information see the section below entitled “The Right to be Educated in Regular
Classrooms”.
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Legal Rights and Issues
There have been recent changes to the Education Act and provincial education policy that
affects inclusive education and the education of students with a disability. In September 2013, the
New Brunswick government introduced a new Policy on Inclusive Education (Policy 322). The
purpose of this policy is to “ensure that New Brunswick public schools are inclusive”. It applies
to all schools and school districts within the public education system (private schools are not
affected by this policy).
Policy 322 covers a broad range of issues. It defines inclusive education as a philosophy that
when combined with education practices “allows each student to feel respected, confident and
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safe so that he or she can participate in the common learning environment and learn and develop
to his or her full potential”. “Common learning environment” is new language that the policy
defines as “an inclusive environment where instruction is designed to be delivered to students of
mixed ability and of the same age in their neighbourhood school, while being responsive to their
individual needs as a learner, and used for the majority of the students’ regular instruction hours”.
This definition recognizes that the traditional classroom may be one of several types of learning
environments that exist in the schools of today and tomorrow.
Policy 322 is not a policy that deals only with students who have a disability. While the
inclusion of students with a disability is important, inclusive education is about having an
education system that includes all students regardless of their background and characteristics.
Inclusive education respects diversity and seeks to ensure that all
students are welcomed and learn to their potential.

Students Requiring a ‘Personalized Learning Plan’
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The New Brunswick Education Act states that a Personalized
Learning Plan (PLP) shall be developed for a student if the
district superintendent determines that a plan is required as a
result of a student’s physical, sensory, cognitive, socio-emotional or other needs. “Personalized
Learning Plan” is new language that replaces “Special Education Plan” or SEP. It is defined as
a “personalized plan for a pupil that specifically and individually identifies practical strategies,
goals, outcomes, targets and educational supports and designed to ensure the pupil experiences
success in learning that is meaningful and appropriate”.
Decisions about whether your child requires a PLP should not be taken lightly. Under the
law, the school district must consult with parents when deciding whether a child requires a PLP.
This does not mean that you have a right to decide that your child does or does not require a PLP
but you should be very involved in the decision. Policy 322 notes that students must receive a
Personalized Learning Plan when teaching strategies “beyond robust instruction are required”,
behavioural supports are required, or the student’s common learning environment is varied (see
below).

The Right to Be Educated in the Common Learning Environment
Under the Education Act, school districts are required to educate students who require a PLP
in the common learning environment (regular classroom) to the fullest extent considered
practicable. The law directs that the district superintendent is to have regard for the student’s
rights and needs and the needs of other students when making these decisions.

4.7

CHAPTER 4: Going to School (Inclusive Education)

The effect of the law is that students who require a PLP have a strong qualified right to be
educated in common learning environments/regular classrooms with his or her peers. If the
school district believes or decides that your child should not be in a regular class, it has the duty to
show why this is not possible.
Policy 322 outlines in more detail the right to be included in the common learning
environment and when a student can receive his or her education outside the common learning
environment.
• The policy expects that all students will be educated in the common learning environment.
The common learning environment must be appropriate for the student’s age and grade.
• The policy does, however, provide that under specific conditions, a “variation” of
the common learning environment may be necessary to meet the needs of a student.
A “variation” is a situation where a student is removed from the common learning
environment for more than one period daily or more that 25% of the regular instructional
time, whichever is greater. This means that short term “pull outs” (that last no longer than
one class period or 25% of instructional time) can happen without need to say that the
common learning environment is being “varied”. Such pull-outs should still be justified and
tied to a student’s education plan.
• Prior to removing a student from the common learning environment for more that one
period (or 25% of instructional time), a school must demonstrate that its ability to meet
the needs of a student (even when supported by the district and the Department) is not
sufficient. In these situations, schools must keep a record of student progress and the
results of any supports or accommodations provided. Schools must also have a plan for the
student’s return to the common learning environment when he or she is removed for more
than one period. A student whose learning environment is “varied” shall be provided with a
“personalized learning environment” where the student receives “individualized instruction
in the neighbourhood school”.

Other Important Provisions of Policy 322
There are other issues that are covered by Policy 322 that may affect the education of your child.
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• The policy obliges school principals to ensure that a student’s instruction is primarily
provided by a classroom or subject teacher and that the grouping of students based on their
ability is “flexible and temporary”.
• Principals must also ensure that all students have access to co-curricular and schoolsponsored activities, including access to transportation in school vehicles.
• The policy prohibits the creation of “segregated, self contained programs or classes for
students with learning or behavioural challenges”.
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• Teachers must ensure that their lesson plans and teaching strategies are consistent with
what is required in a student’s PLP. Teachers must also provide formal progress reports for
students on a PLP “on the same document (report card) and at the same time as this is done
for all other students”.
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• Students in kindergarten to grade 8 must not be placed in “alternative education” programs
(these are programs that are provided in a different location than the regular education
system).

• When a student has a behavioural crisis, any removal from the common learning
environment must only be temporary and never used as a punishment.
• A school must only use a single version of the High School Diploma and any graduation
ceremony must be inclusive and distribute diplomas without dividing students based on
their performance.
• The policy contains many other provisions. Families are encouraged to become familiar
with the policy. You can read the full policy on-line at http://www.gnb.ca/0000/policies.asp
or contact NBACL for a copy.

Appealing Placement Decisions
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The Education Act also states that parents of students under the age of 19 can appeal “placement”
decisions of the school district regarding their students. Decisions about placement can mean
decisions about classes, programs, services, and schools. Appeals provide an important way to
challenge decisions that deny opportunities for a child to be educated in regular classes.
It is extremely important to remember that the physical presence of your child in a regular
class does not necessarily mean that he or she is included. Your school district and local school
may be following the law by allowing your child to be in a regular class. They may not, however,
be doing more to ensure that your child actively participates in the classroom, is learning
appropriate material, and has opportunities to be involved with other students. Having rights and
being educated in regular classrooms is only the beginning. Ensuring that all students are active
members of their classrooms and schools, and are learning, will require personal commitment
and effort of the part of many people.

The Guideline on Accommodating Students with a Disability
In 2007, the New Brunswick Human Rights Commission issued an extensive Guideline on
Accommodating Students with a Disability. This Guideline offers a detailed discussion on the
“duty to accommodate” and what it means for the school system. The duty to accommodate
is a legal principle that requires the school system to provide “reasonable accommodations for
students with disabilities.” Reasonable accommodations may involve making changes to the
school environment, making changes to a student’s education program, or providing various
types of support to a student. According to the Human Rights Commission:
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The goal of accommodating students with a disability is to ensure their fullest possible
participation in a timely manner and to the same extent as non-disabled students, not only in
classrooms, but in all aspects of the educational experience, and to ensure that they have the
opportunity to reach their individual potential.
The right to have reasonable accommodations does have some limits. This is usually defined
in terms of providing accommodations that would cause “undue hardship” on the school system.
For more detailed information on the duty to accommodate and “undue hardship” you can access
the Guideline on-line at www.gnb.ca/hrc-cdp/index-e.asp - just click on “Guidelines” under the
“feature” section of the Commission’s home-page.

Getting Ready for School
If your child is entering school for the first time (or moving to a new school) there are a number
of things that you can do to prepare for the successful transition to school. Consider the steps and
actions in the checklist below:

Checklist for Getting Ready for School
q Set up a meeting with the school principal (and possibly some of the teachers from the
q

q
q
q
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q
q
q
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grade that your child will be entering) a few months before your child enters the school.
You may also want to meet with the Resource teacher who may be helping to develop
an education plan for your child.
Before your child starts school, you may be asked to attend a meeting with the school
about transportation and the support your child may need. If so, think about whom
else should attend (including someone from your child’s pre-school, other professionals
who have been involved with your child such as an Occupational Therapist or Speech
Therapist, or the school district person responsible for transition to school).
Talk with the principal and teachers about some of the expectations you have for your
child (you may want to make a few notes before the meeting).
Identify some of the support that your child may need to learn and to be included in his
or her school and classroom.
Make an appointment for when your child can visit the school for a tour before he or
she starts school.
If your child has difficulty communicating, or uses a different way of communicating,
talk about how school staff and other students will be encouraged to communicate
with your child.
Talk about your child’s routines while at school. This could include making sure he or
she enters and leaves school at the same time as other students, takes lunch recess or
breaks at the same time, etc.
If your child will have a PLP, find out about the school’s process for developing the plan.
You may want to emphasize your expectations about being involved and that the plan
is completed by early in the school year.
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The PLP Process: Families Being Involved in Planning
for Their Child’s Education
Personalized Learning Plans
A Personalized Learning Plan (PLP) will vary
By law, the school district
depending on the circumstances of each child. Plans
must consult with the
may talk about extensive changes or modifications to the
parents of a child when
regular school program and curriculum as well as a need
decisions are being made
for on-going support.
to determine if a child
Planning should take place every school year prior
requires a Personalized
to the beginning of the school year (sometimes it does
Learning Plan (PLP) and
during the process of
not happen until the school year has begun). The
developing a PLP.
development of a PLP usually involves parents, regular
This
means that you
classroom teachers responsible for your child, a resource
have a direct say in any
and methods teacher and sometimes other professionals.
decisions being made
Students should also be involved, although this may
about your child’s PLP.
depend on the student’s age and abilities to make
You should never be
decisions for him or herself.
asked to sign a PLP for
your child without having
A PLP can be very important as a way to plan
been given a real chance
for your child’s inclusion within regular classes and
to be involved in its
other school activities. The PLP can set the tone for
development.
the expectations for your child throughout the year.
While goals and needs for support should be identified,
planning sessions should also consider your child’s strengths and the ways that your child can be
better included within the activities of the regular classes and school. A PLP will only be as good
as the commitment of the people involved to make sure that the plan becomes implemented. As
parents, it will be important for you to regularly find out if the plans are being put into place and
if your child is achieving the objectives that you have set out.

While goals and needs for
support should be identified,
planning sessions should also
consider your child’s strengths
and the ways that your child can
be better included within the
activities of the regular classes
and school.

All children have strengths and capacities. These are the positive
qualities that are often recognized by others. Sometimes, however,
people (including people with disabilities) get to be known by the things
that are wrong with them. When this happens, children are often seen
to have very little potential.
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Focus on Strengths and Capacities

My Child’s Strengths, Capacities and Interests
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Focusing on your child’s strengths, gifts and interests will be an important part of trying to
plan for the day to day inclusion of your child in regular classrooms and other school activities.
As parents, you will likely be able to identify many of your child’s strengths and gifts. Sometimes,
though, other people are able to see things in your child that you may not. Ask others who know
your child well to help you identify things that make your child a unique and interesting person.
Take some time to note some things about your child’s strengths, capacities and interests.
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Preparing for Planning Meetings
If you have already thought carefully about what you want your child to achieve from school,
and about your child’s dreams, capacities, and interests you have done a lot of preparation for
a PLP meeting. All of your ideas should be written down. It may also be important for you to
get to know other key people. This may include the school principal and the teacher who will be
responsible for your child. Ask for information about the subjects that are taught at your child’s
grade level. Ask also for the daily schedules of other students that are your child’s age.
You will find it very helpful if you are well organized before a meeting. Prepare an outline of
the things you wish to say. Have your goals clearly written down so you can refer to them during
the meeting.
Many parents find it helpful if someone attends the meeting with them. This may be another
family member, parent, or representative from an advocacy organization. If you have difficulties
speaking during meetings, another person may be able to speak on your behalf. He or she can
help to take notes of the meeting so that you can review what was said afterward.

Using the PLP as a Basis for Inclusion and a Quality Education
Going into a PLP meeting, you should have three main objectives:
• To clearly identify what you want your child to learn during the school year (for example,
specific lessons or skills). This should be fairly consistent with the goals that you have
already set for your child.

• To identify the kind of support your child will need to learn and to participate and how that
support will be provided.
Begin planning meetings by stating or re-stating your vision for your child (or better still, have
your child talk about his or her own dreams, particularly if he or she is a teenager). Make your
goals and your child’s strengths and interests the focus of the meetings.
An important part of the PLP will be to decide how your child’s goals and strengths will be
met within the overall objectives of the regular classes in which he or she will participate. For
example, if one of the goals for your child is to improve communication skills, how will those
skills be worked on during regular class times? What different ways of teaching will be needed to
ensure that everything can happen in the regular classroom?
The PLP should also address the goals you have set for your child to develop friendships and
relationships with other children. This will include ways in which your child can participate in
activities such as field trips, school fundraisers and other events. It may also involve identifying
other children who can be role models for your child so he or she can learn social skills or develop
good language skills.
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• To identify ways in which your child can be included in the activities of the classroom as
well as other school activities.
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The plan that comes out of the PLP meeting should include clear expectations for your child.
This will give you something valuable to use when you want to find out whether the goals you
have set are being achieved.

Tips for Parents Attending PLP Meetings
• Expect to be a full and equal partner in the planning process.
• Tell the other people at the meeting your dreams for your child.
• Have an outline of what you want to get out of the meeting.
• Keep in mind the strengths and needs of your child.
• Refer frequently to the short and long term goals you have prepared.
• Be aware of any situation that you would like to change and raise it during the
meeting.
• Be courteous and positive.
• Listen carefully.
• State your case simply and directly.
• Be assertive without being aggressive.
• If someone disagrees with your plan for your child, be persistent and provide them
with any additional information you may have.
• Ask questions when you need to.
• Take notes or bring someone with you to assist you. If you become too emotional or
feel that the meeting is breaking down, reserve the right to postpone the meeting
until another time.
• Summarize the meeting from your perspective and ask for feedback.
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• Know the follow up steps and when the next meeting will be held.
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Support for Inclusive Education
Support for inclusive education can involve many things, including:
• The help your child receives for personal needs he or she has;
• Various “accommodations” children with disabilities may need to participate in regular
school and classroom activities;
• The overall support from the school including the leadership and commitment necessary to
include all children;
• Different ways of thinking about what and how children are taught so that all children can
participate in regular classrooms and school activities.

Personal Support and Accommodations
Different children will require different kinds of support to participate fully in school. Some
children need physical supports such as help with personal care, changes in seating arrangements,
alternate forms of communication (for children who do not speak), and extra help to participate
in activities which would not otherwise be possible.
It is important for you to know the specific support or accommodation needs for your child.
Make sure you write down the things that your child will need help with. These needs should be
addressed fully during the PLP process and other meetings with your child throughout the year.
Be careful not to assume that there is only one way of doing things. Also, make sure that the
support that is provided allows your child to participate in activities in the classroom and school
as well as to develop friendships with other children.

Many educators now realize that children who are learning the same subjects can have different
educational goals. Going to school does not require that every child learn the same thing. In fact,
children can be working on different things and skills during the same lesson. The secret is to
find out how the subject being taught in the regular classroom can be
used to benefit a particular child.
It is important not to assume too quickly that your child cannot
Many educators now realize
that children who are learning
learn the same things that other children are learning. The question
the same subjects can have
that you need to ask first is: Can your child participate just as other
different educational goals.
children are? Also, your child may only require small changes like
Going to school does not
different expectations (for example, fewer math problems) or different
require that every child learn
class materials. Try to find out if your child can learn or handle the
the same thing.
regular curriculum with some accommodations. You may not want to
assume or want others to assume that your child is not capable.

PART 2: From Childhood to Adult Life

Modifying Curriculum
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In school terms, modifying curriculum means significantly simplifying the content and
concepts of a program or course. This usually happens when a child is having a lot of difficulty
that cannot be dealt with in other ways (for example, by providing accommodations or changing
teaching techniques). Remember that making accommodations for your child does not mean that
his or her curriculum is being modified.
Decisions to modify subjects should only happen after discussions with parents (and
sometimes students) have occurred and after you have agreed to it. When a decision is made to
modify curriculum, people involved in planning for your child’s inclusion in regular classrooms
should look at each subject to see what information, concept or skills may be relevant for your
child. For example, during an English class, your child may be learning words from a story while
other children are learning how to analyze the story.

Key Roles of Principals and Regular Classroom Teachers
Leadership from principals and teachers is often crucial to creating an inclusive school. If
principals and teachers have a commitment to meeting the needs of all children, the inclusion of
children with disabilities in the school and in regular classrooms will likely happen.
Your child’s school principal has the overall responsibility for running the school. He or she
must make sure that teachers and other school staff are doing their jobs and that the programs
and services are working smoothly. More importantly, the principal is responsible for guiding
the school’s approach in a way that supports the inclusion of all children. Principals can support
inclusion by taking a real interest in making sure that children with disabilities are part of the
school. Principals can also support teachers and other staff by helping to find ways to make
inclusion happen (for example, by providing teachers with opportunities to learn to take time
away from their classrooms to meet with parents).
Get to know the principal of your child’s school. Try to find out what he or she thinks about
inclusive education. How does the principal provide leadership to make inclusion happen?
Regular classroom and subject teachers are also the key for setting the tone for inclusion in
the regular classroom. Inclusion will be successful when regular class teachers know how to:
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• Create a feeling that everyone belongs regardless of ability.
• Change and adapt the teaching styles, activities and curriculum to ensure the success of all
children.
• Help the children in the class accept each other.
• Help children find ways of supporting other children who may need help.
• Take full responsibility for the education of all children in their classroom.
Taking responsibility for teaching all children does not always happen. Sometimes, teachers
believe that others (for example, resource and methods teachers or teacher assistants) should have
the main responsibility for teaching children with disabilities. However, taking responsibility for
teaching all children does not mean that teachers must do it alone.
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Ways to Support Teachers and Your Child in Regular Classrooms
Within the school, there may be various sources of support for teachers and children. Three
of the main ways to provide support are through resource and methods teachers, educational
assistants, and other children.
Resource Teachers
Most schools have specialist teachers who are not responsible for a classroom but who
provide valuable support for classroom teachers. These are called resource teachers or
sometimes methods and resource teachers. They may have some special training or
experience for them to provide help to regular classroom teachers and students.
Resource teachers provide support for inclusive education in a number of ways:
• They provide direct assistance to classroom teachers on ways to use the lessons to
achieve education goals that have been set for children with disabilities.
• They can assist teachers by substituting for teachers so that they can meet with parents
or others about your child’s inclusion.
• They can identify ways to give children with disabilities opportunities to make friends
or to be supported by other children.
• They have a responsibility to coordinate PLPs and the services and supports some
children will receive.
The resource teacher is someone that you should get to know quite well. Your knowledge
and expertise about your child will be helpful to the resource teacher in working out ways
your child can be fully included in the school. Be aware that the resource teacher should not
be seen to be your child’s teacher. Unfortunately, in some schools, students with disabilities
are grouped together and taught by resource teachers in what are sometimes called “resource
rooms”. This is something that should not be happening within an inclusive education
system.
Educational Assistants (EA)
Educational assistants also play an important role in supporting inclusive education. These
are people who provide assistance to teachers in the classroom, library, shop or laboratory
and who fulfill a number of duties, including:
• Assist with the physical needs of a child with a disability
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• Ensuring the safety and supervision of children
• Classroom observation
• Assist with the preparation of teaching aids and the assembly of materials as directed by the
teacher
• Assist individual students or small groups in performing activities in the school
• Follow and implement therapy programs set out by therapists (for example, a speech
therapist)
• Assist with maintaining records and notes that can be used by regular classroom
teachers to inform you of your child’s activities and progress
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Many people, including some parents, assume that every child with a disability in a regular classroom needs
a educational assistant. There is often the belief that if a student has some additional needs, these needs can
only be met by another adult person in the classroom. These beliefs have led parents, teachers and other
people in the school system to depend too much on educational assistants to include students with disabilities.
This can cause a few problems of which you should be aware.
One problem is when the regular classroom teacher feels that she or he has little or no responsibility to
educate a student with a disability because the educational assistant is there to do that. This leads to the
educational assistant being seen as the primary teacher of the student, often finding him or herself working
at the student’s side and often at the back of the class so as not to disturb other children. Other problems
are created outside the regular classroom. For example, an educational assistant may be the only person
who helps a student with a disability to eat, play, or do other things in the school. Other students may not
approach a fellow student when an adult is present. Students may end up being segregated by a person who is
supposed to help with inclusion.
Some students may require regular help from an educational assistant. Most often, it will be students with
significant physical needs that require ongoing attention. For most students with disabilities, however, having
a “full time EA” can cause problems. As parents, you will need to be aware of the “danger signals” that will
tell you if your child is depending too much on an educational assistant. If this is happening, it will be time to
start to think about other ways your child can be supported.

Danger Signals!

You know your child’s school may be depending too much on a teacher assistant when:

q At a meeting, it is the teacher assistant who knows the most about what and how your
q
q
q
q
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q
q
q
q
q
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child is doing rather then the regular classroom teacher.
The teacher assistant is the only person who sends a message to you in your child’s
communication book.
The teacher assistant is always seen by your child’s side, both inside and outside the
classroom.
Your child will mainly seek out the teacher assistant when in need of help.
Other students in the class call upon the teacher assistant when they notice that
your child needs help rather then notifying the teacher or offering to help your child
themselves.
Other students and school staff will talk to your child through the teacher assistant
rather than directly to your child.
The teacher assistant is often working alone with your child at the back or the side of the
class, frequently doing something different from the rest of the class.
Whenever a problem arises or a question is asked concerning your child, the teacher
assistant is called upon as the “expert” in the school.
Your child spends his or her recesses, breaks, and lunch times with the teacher assistant
rather than other children.
When the teacher assistant is ill, it is suggested your child stay home from school.

Support from Other Children
When children are part of a regular classroom, it becomes natural for other children to get
to know him or her as a classmate. This is more likely to happen if the educational assistant
learns to keep his or her distance and help other students learn how to support your child.
When children support children, it brings them closer
together.
When you are planning for and discussing your child’s
education, think about ways he or she can receive support
from his or her classmates. Make it one of your goals that
your child will receive help from other children. This does
not mean that adults with special training are not necessary.
There are some things (for example, assistance with toileting)
that may not be appropriate for classmates to provide.

When you are planning for
and discussing your child’s
education, think about ways he
or she can receive support from
his or her classmates. Make it
one of your goals that your child
will receive help from other
children.

Family Advocacy in Action: Addressing Problems
and Concerns
Achieving true inclusion may at times be difficult. From time to time, problems may arise that
will require you to take action. Problems may occur when decisions are made about your child
with which you do not agree. For example, you may disagree with the goals established in your
child’s PLP. Your child may not be getting the proper support he or she needs to be included in
the regular classroom and school activities.
The way that you respond to problems will likely be determined by the kind of problem that
arises. For example, the decision to keep your child out of a regular class can be appealed under
the Education Act. Most often, however, problems can be dealt with within the school or the
school district level. Problems may be resolved simply by talking with the teacher in person or on
the telephone. Sometimes, you may need to meet with the teacher and others who are involved in
the education of your child.

Suggestions for Dealing with Problems
When problems arise concerning your child’s education, you may need to take action quickly
and sometimes forcefully. If necessary be sure to ask for the help of others as you deal with the
school system. You may want to involve people who can give you advice and, if necessary, attend
meetings with you, take notes, or speak on your behalf. It is important to remember that you do
not need to be liked or popular, but you do need to be respected.
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Below are some steps to deal with problems that may arise:
• Write the problem down. Describe the nature of the problem
and be sure to record the date that you are writing. If you use
a book, you can make regular entries about phone calls, letters,
discussions, feelings that relate to the problem.
• Talk within your family or to a friend about the problem and
about how it might be resolved.
• Decide what action you need to take. Ask yourself whether
the problem needs to be addressed immediately and who you
need to talk with. Think about whether the problem could wait until your child’s next PLP
meeting.
• If the problem concerns something that is happening with your child in the classroom or in
the school, and requires immediate action, set up a meeting with your child’s teacher and
other people who may be involved in your child’s education.
 Make sure you go to the meeting with some ideas of what actions you would like to
take. If you are unsure, make sure the meeting is used to discuss ways to address the
problem.
 At the meeting, be sure to take notes or have someone go with you who can take
notes.
 If you are satisfied with the results of the meeting, you may wish to put down in
writing what was decided and send a copy to everyone who attended the meeting.
 Think about whether a follow up meeting is required to review the progress that has
been made to address the problem you have raised.
• If you have been unable to resolve the problem by meeting with the teacher (and others
involved in your child’s education), request a meeting with the school principal. Again, it
is very important that you say very clearly why you think that there is a problem and what
you think should be done about it. After the meeting, you may want to send a letter to the
principal confirming the action that was agreed to.
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• If the problem is not resolved within your child’s school, you may have to take it up with
the school district. At this level, you may be meeting with people with whom you are not
familiar. At the school district level, you should first try to meet with the supervisor of
student services or the director of education. Again, make sure that you are well prepared
for the meeting and that you take good notes. If you are unable to resolve the problem,
request a meeting with the school district superintendent.
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• If your meetings with the employees of the school district are not successful, you may wish
to ask to meet with the members of the District Education Council. Alternatively, you may
want to ask the Department of Education to get involved to help resolve the issue. At this
level, you may want to meet with the person responsible for student services, the assistant
deputy or deputy minister, or even the Minister of Education.
If you need to go through this process, make sure that the time it takes does not create more
problems for your child. You may wish to skip one or two steps if you feel that a decision at a
higher level needs to be made more quickly.
Please also refer to the tips for being an effective advocate that are provided in Chapter 2.
If you are appealing decisions made by the school or school district, familiarize yourself
with the education appeal process. The Department of Education has a guide entitled A User’s
Guide for the Appeal Process that can be found on-line at www.gnb.ca/0000/publications/ss/
AppealProcess2003.pdf.
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Preparing for My Child’s PLP
My goals for my child’s academic learning (reading, writing, math, etc.) for this school year:
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Worksheet 4

My goals for enhancing my child’s personal abilities (communication, socializing, etc.) for
this school year:

My goals for my child’s participation in extracurricular activities for this school year:

My expectations for my child’s inclusion in school and in the classroom:
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Supports my child will need to reach these goals:
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Available from NBACL (free to families)
Achieving Inclusion: A Parent Guide to Inclusive Education in New Brunswick (2000)
Achieving Inclusion: A Collection of Resources for Families on Inclusive Education (Binder)
A Parent’s Guide to Inclusive Education (Brochure)
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Additional Resources

Other Resources (Available On-Line)
A User’s Guide to the Appeal Process. New Brunswick Department of Education.
Available at www.gnb.ca/0000/publications/ss/AppealProcess2003.pdf
Canadian Association for Community Living national website on inclusive education –
www.inclusiveeducation.ca
Guidelines and Standards: Educational Planning for Students with Exceptionalities.
New Brunswick Department of Education.
Available at www.gnb.ca/0000/publications/ss/sep.pdf
Inclusion Press – www.inclusion.com/inclusiveschools.html
Inclusive Education Resources. J. P. Das Developmental Disabilities Centre –
University of Alberta. Available at www.ualberta.ca/~jpdasddc/inclusion/index.html
New Brunswick Education Act. Available at www.gnb.ca/0062/acts/acts/e-01-12.htm
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Teaching Students with Autism Spectrum Disorders. New Brunswick
Department of Education. Available at www.gnb.ca/0000/publications/ss/
TeachingStudentswithAutismSpectrumDisorders.pdf
Whole Schooling Consortium. Wayne State University. Resources on inclusive education
available at www.wholeschooling.net/
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